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World Education Lao§EAMCapacity Buildind\pproach

As well as providing funding ttb local and internationabrganizationgo developand
strengthen the disability and rehabilitation sector in Lad8orld Education USAIDNVF
funded TEAMproject works with subrecipientsto strengthen their ability tomanage
grants and to efficiently implement their projects. WELTEAM conducts an
Organizational Assessmenpf all applicants for TEAM funding to look at capacity in
grants management, financial management, human resoumetsyity implementation
and monitoring and evaluation. If the organization is approved for fundigl-TEAM
staff work with the organizadn to discuss theutcomes of the assessment, including
both organizational strengthand areas for improvement. TEAM and the organization
then work together to create acapacitybuilding plan with specific measurable
objectives. Most of the capacHyuilding relates to the organization's ability to
successfully implement the project activities and manage theasuérd, but if there are
specific areas that the organization has identified as priorities, theseinataded if
possible

Capacitybuildingis one of the core components of thEEAMproject, and inputs by
World Educatiortake many forms. One approachimlividualcoaching wherea TEAM
staff member who has the required expertise will work closely with one or several
members of an organization gelarly over a longer period of time, tiscussa specific
issue, either by phone, email or in person, or a combination of those methotiser O
times WELTEAM organizeformal trainings for all subrecipients. So far, TEAM has
conducted trainings on USAID RegulatioNsrld EducationTEAM Finance Procedures,
and Maitoring and Evaluation. In addition, sortrainings are provided on an optional
basis, allowing the sulecipient b choose topics which are most relevant or needed for
their organization. So far, TEAM has offered trainingsCamriculum Development,
Psychosocial Support, Training of Trainers (ToT), Project Cycle Manage@aihtand
Gender InclusionTEAM encouragesub-recipients to send an appropriate staff member
to the training, and all trainings are open to any staff member as relevant, not just
project staff who are funded by TEAMII WELTEAM trainings are participatory,
reflective and allow as much time as®@& A o6t S F2NJ Wt SFNYyAy3a o8
application of skills and knowledge.

TEAM recognize the importance of reflectiaggoal setting, and the longrm, regular
follow up needed for effective capacity buildingxamples of how TEAM promoted
these \alues are:

1 Many WELTEAM trainings are followed up by practical sessions conducted by
the trainer or TEAM staff with each subcipient individually or in small groups
to allow opportunities for the organization to apply and practice what they learn
in thetraining to their own situation with guidance and feedback
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1 Video sessions are used in the ToT training practice session to allow the
participants to view themselves delivering a training as a tool forrséction
and self assessment

1 Participants in fiainings set SMART goals at the end of the sessmmfiture
aciong KAOK N8B F2tft2¢6SR dzLJ o0& GKS 2NHIYAITL
and/or TEAM staff

1 Capacity building plans with individual stdripients are followed up on
monthly in some cases tassess and reflect on progress of specific observable
behaviors to measure capacity over a long period of time

These participant handbooks were used in 8 trainirfgs TEAM sulsecipients andare
available in print on request from WEL TEfddrnard franck@la.worlded.ojgor
online athttps://sites.google.com/site/teamlaopdr/capaciuilding

Currently available:

1. USAID Rules and Regulation for TEAM

2. TEAM Finance Processes and Regulations
3.1 Introduction to Monitoring and Evaluation
3.2 TEAM M&E Monitoring Tools.

4. Curriculum and Training Design

5. Introduction to Psychosocial Impairments
6. Training of Traine@OT)

7. Project Cycle ManagemefRCM)

8. Gender Inclusive Development

Under development and available soon:
9. What to Know about Disabling Conditions
10. Understanding impairment and disability in line with UNCRPD, ICF and World
Report on Disability
11. Optimizing functioning of persons with impairments by using diversified
assistive technology
12. Case Management in Disability Inclusion

G¢CKAA Llzof AOFGA2Y 61 a LINPRJdzZOSR o0& GM NI R 9Rdz
0063, through Advancing Partree& Communities (APC), a fiyear cooperative
agreement funded by the U.S. Agency for International Development under Agreement
No. AIBOAAA12n nnnTX O0SAAYYAYI hOUG206SNI mMZI H
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Background

The World Education Laos TEAM project is a Ufilizd project that intends to
develop and strengthen the disability and physical and rehabilitation medicine sectors in
Laos.The goal of the TEAM project is to enable people with disabilities, especially
women and girlsto attain and maintain maximum independence to fully and equally
participate in all aspects of lifeThe four components of th&EAMproject are (i)
Training, (i) Economic Empowerment, (iii) Assistive Technology and (iv) Medical &
PhysicaRehabilitation.

Through delivering sugrants to several national or international organizations, World
Education Laos manages the overall grant from USAID and coordinates the achievement
of different targets in each of the four components. World EdwratLaos ensures
capacitybuilding in grant management and technical support to-guéntees.

Purpose of Handbook

This handbook was designed by World Education Laos TEAM staff to be used as an
accompanying resource forzaday Training of Trainerg/orksh@ held at theLearning
Center inVientianeon June 2¥ ¢ 239 2016. The goal of the training was for
participants toenhance their training skills arapply basic adult training principles and
methodologies to the planning and delivering of TEAM project trainings. Following the
2-day training, participants planned and delivered a mock lesson thatecasded.

They therreceival personalized feedbaabn training skills and techniquésom WE
TEAMproject staff. Participants were also asked to setgoeral SMART training goals
FYR $2N] ¢6A0GK 29 ¢9!a adlr¥F (2 RS@OSt2L) +y at
practices at their respective organizations.

In addition, the Handbook was intended to be used as a-tal®ee resource for
participants and their respective organizations as they desigrdaefider future

trainings meetings and workshopg®articipants are encouraged to share this tool with
other members of their organizatia) and to reference it as thgylan and delivetheir
own trainings

* All case studies included in this handbook are fictitious. Any resemblance to real
organizations or previously existing materials is coincidental.
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Chapter 1 Adult Learning Theory

Adults typically haveertain traits that make their learning process slighiiffedent
from that of children. Considering these traits while planning and delivering workshops
and trainings can help us ensure that our adult learners stay engaged.

In your experience, how aradult learners different from
children?

Adult Leaners Child Learners

6 Important Traits of Adult Learners

1. Self-directed learners
Adultsfeel the need to take responsibility for their lives and decisions and this is
gKe& AlQa A Y LizhsJe toyftiol odeltiitedriing Yherefore, self
assessment, a peer relationship with the instructor, multiple optjamsl initial,
yet subtle support arémperative.

2. Practical and result®riented
Adult learnersare usually practical, dislikBeory, need information that can be
immediately applicable to their professional needs, and generally prefer practical
knowledge that will improve their skills, facilitate their work and boost their
confidence. Thisi@ K& A (0 Qa A YLJ2 Ndingtiatiwillic@ver®iS GS I G N
individual needs and haveseful content.

3. Less operminded and therefore more resistant to change than children.
Adults develop beliefs about the world through their many years of life
experience. This can lead to rigidity dmeing less open to new ideas and new or
different ways of doing thingS hustrainers and facilitatorsieed to provide the
GoKeé¢ O0SKAYR GKS OKIFIy3aSsz: ySg 02y OSLIia GKI
established ones, and promote the need to explore.



4. Use personaéxperience as a resource
Adultshave lived longer, seen and done more, have the tendency to link their
past experiences to anything new and validate new concepts based on prior
learning.This is why its crucial to encourage discussion and sharing and create a
learning environment that allows participants to interact in a meaningful way.

5. Many responsibilities
Adult learnershave a lot to juggle between family and woTlhisA & ¢ Kére A 1 Qa Y2
difficult for adults to make time for learnindf his life is already demanding, then
the learning outcome will be compromiseidlis helpful to keep this in mind
when planning trainings and desifjaxible prograns, accommodate busy
schedules, and aept the fact thatother responsibilitiesnight interfere withthe
learning process.

6. High expectations
Because their time is so preciousludt learnershave high expectations. They
want to be taught about things #t will be immediately useful to their work.
¢tKS® R2Yy QU ¢l YHAE2 Gl aKE HAYSOAYLRNIIYyd
will maximize their advantages, meet their individual needs and address all the
learning challenges.

Adapted fromhttps://elearningindustry.com/8mportant-characteristicsof-adult-learner



Chapter 2 Defining the Termg Facilitationvs.
Training

In your experience, whaare the similarities andlifferences
between a facilitator and a trainer?

We often hear the term&acilitation andtraining used interchangeably to describe the
process of leading a workshop. Yet, are they really the same? How are they different?
Should we call ourselves facilitators or trainers? Do we need different skidadbr?

[ SGQa aildlI NI 6AGK RSTAYyAGA2YAY

Tofacilitate: to make an action or] Totrain: to teach a skill through
processeasier. instruction and practice

Here are somenajor differences between facilitator and trainesles

I CFOAEAGEFO2NX ! ¢ NF AYSNX

f Isnot necessarily a content expert. |1 Isa content expert.

1 Is an expert igettinggroups to work | I Is not necessarily an expert in knowi
together to solve a problem or achiey howgroupsR2 2 NJ R2y Qi
a common goal. together.Instead, knows the most
effective ways to teach specific
knowledge or skills.

1 Usually helps an organization or gro§ 1 Usually helps individuals develop or
as a whole achieve their goals. improve knowledge and skills to
achieve professional goals or impm

work performance.

1 Often helps the group to define and | 1 Usually does not help grosgestablish

verbalize its own goals and/or helps their own learning goals these have
group develop and implement their already been determinedrpr to the
2y al OGA2y LX I yq training. Kiows how to adapt the
goals. content in order tomake sure that

each individuateaches the desired
learning goals.

Table adapted from http://www.quilamuir.com/what-is-a-trainer-what-is-a-facilitator/



http://www.guilamuir.com/what-is-a-trainer-what-is-a-facilitator/

@ Practice

Trainer or Facilitator?
1.blky3 fSIFRa ¢2N]akKz2Lla 2y aLyOf dzaaA 2y
and staff from various NGOs and Community Based Organizations to help the
1 analyze how inclusive their organization currently is
1 create specific goals for making their organizations more inclusive
1 create a strategic plan for reaching their inclusion goal

Nang is a
because

2.BonYA Q& fSIFRA ¢g2NJ]akKz2lla 2y daz2yAdG2NRAy3a | yR
Monitoring and Evaluation Coordinators from various NGOs and Community B
Organizations to help them:
1 learnhow to create data collection forms
1 learn how to input data into a database
91 learn how to analyze data

Bounmi is a
because

However, there are many similarities between facilitating and training, and many of the
same skills are required to do both.

Both great facilitatorsand great(i NI A y S NA X
1 Helppeopleachieve specifigoals through the use @ictive, participatory,
participantcentered methods.
1 regularly evaluate the process in real time, and can measure how well the
participants achieved thgoalsat the end of the process.
1 Createdialogue and interaction between participants, not just between
themselves and the p#cipants.

In reality, many workshops require a blend of both training and facilitation, especially

when working with adult learners. We know that adult learners have extensive prior

experience, knowledge and skills. When giving trainings, we often ieedd ¥ OA t A G (G S¢
the application of this knowledge, skills and experience to new situations or goals.

Yet, adults can also have gaps in knowledge and siejsneed to do their johswWhen
FEOAETAOGFGAY3I g2NJ] aKz2Llaszs az2Ysfomatidreinod& ySSR (2
to helpagroup reach its desired outcome.



CO Reflect &Apply

1. Describe a time during a workshop when you were indh€ | O A frofe (M¥hidt 2 NE
were you facilitating? What specific skills did you need to do it?

2. Describe a time during a workshop when you were indhé NJ- #olg. SVNat
were you training people to do? What specific skills did you need to make sure
the participants reached the training goal?

10



Chapter 3:Multi-sensory Teaching and Learning

We use our senses to learfiihe most common ways we learn are by:

_ hearing
seeing -~

) () 2

v 0 =~
P9 -G
7
Leaning by listening to a
lecture or an explanation, o

by explaning verbally to
someone else.

Learning by reading and
writing text or by seeing an<I

Learningoy engaging in
physical activities tat
require us to use our bodiesl

drawing images

11



As learners, we may prefer to learn new information one waye than another. As
trainers and facilitators, we use the senses to teach new informakonexample, in an
English class, the teacher is introducing a new set of vocabulary. She can:

&

€

W

Show the written word with
a picture.

Say the word and explain it
meaning.

Demonstratean action to
representthe word.

W

bird

aly Fy
that lays eggs,
has feathers
and can
dza dzl t f

bird

bird

Sometimeghe best way to teach something depends on the content anditsred
learning outcomeThis means that the more specific the outcome, the easier it is to
know how to teach it. For example:

Learning Outcome

Best way tolearn/teachit

Be able taecognize and identify
different types of birds based on
how theylook.

&>

Look at pictures of birds argke
them in real life.

Be able taecognize different
types of birds based on hotley
sound.

B

Listen torecordings of different
birds singing and listening to then
in real life.

Be able taecognize different
types of flowers based on how
they smell

b

Smell different types of flowers.

12



However, many things can and shoulkeltaught using multiple senses. For example,
playing football is a complex skill. Finding ways to incorporate all the senses in football
training is beneficial to the learner:

Learning Outcome Ways to teach/learn it

Be able to play football. % Playing, practicing, doing drills.

. doing
1

(“’) Watching a match live oron TV,

watching others do the skills.

seeing

- @ Getting verbal feedback from a
s coach while playing.

hearing

@ Practice

Read the learning outcome. Determine whiclthis best way to learn/teach it. Record
your ideas in the table below.

Learning Outcome Best way to learn/teach it

Be able to pronounce the letter
sounds in a new language.

Be able tadrive a motorbike.

Be able to recognize what a
diseased plant looks like.

13




Read the learning outcomélow can you teach this outcome using different senses?
Record your ideas in the table below.

Learning Outcome Ways to teach/learn it

y

doing

: - L,
Be able to write a training report (“)

seeing

€

hearing

6? Reflect &Apply

1. Think about your ow training style and techniques, and the types of activities
you do when leading trainingB.o you tend to usene sense more than the
others?For example, do you usualiyve lectures or gdanations? Do you
usually hand outlocuments or use Power Points so that participants can
read/see new information? If so, why?

14



2. Write down a specific learning outcome from a training you lead. Write down
different ways to teach that same learning objective using the senses shown
below. (Note: the Learning outcome should be SMART!)

Learning Outcome | Ways to learn/teach it
L
L () 4
-@

Video lesson challengeStart thinking about what you want to teachrfgour
a video lesson. What topiwill you teach and what activities will you defdw will
you make sure that participants cégmarning byseang, hearng anddoing?

15



Chapter4: Training to Engage Presenting New
Information

As trainers and facilitators, we often find ourselves sharing new information with
participants in the form of a lectur@resentation or demonstration. Unfortunatelygng
and uninspiring presentatiorsanlead to disengaged participants.

lye GAYS 6S IINB afSFRAy3IeE | YSSiAy3a:s
1. Body Language 2. Voice 3. Visual Aids

It can help us feel and look more confident, and make our participants more enga|

Body Languagand Voice

M & o As we know, we communicate
00 % nonverballywith our bodies through

facial expressions
body posture
gestures

eye movement
touch

the use of space

&
% ‘w This is known abody language

OurVOICE can be just as powerful as
the words we speakConsider your

volume, speed & pitch
whenever presenting in front of a group.

= =2 =4 =4 -8 4

16



Visual Aids

Often we use PowerPoint or written information on chart paper as visual aids to support
our presentaions and trainingswhen giving Poweidint presentationsone of the

most common mistakess reading word for word frorslides. However, we know from
research that this actually has the opposite effect than we hgpgenakes itharder

instead of easierdr the brain to pocess the information. This is knownthae

Redundancy Effect.

GwSRdzy Rl yO& 9FFS0I
"It is effective to speak to a diagram, because it presents information in a
different form.

But it is not effective to speak the same words that are written, because it is
putting too much load on the mind and decreases your ability to understand
what is being presented.”

T John Swelle

To avad Redundancy Effegtremember the following:

Use Use
fewer words more images

One it_llea Practice, Practice,
per slide Practice!

17



GeneralTipsfor Presenting

1 Introduce yourselfal { S adz2NBE SOSNE2YyS (1y26a oK2
there.

9 Smile!it makesparticipants feel more comfortable tshare ideas and ask
guestions. @erallit createsa more friendly and open atmosphere.

1 Speak Politely, Dresspiropriately. First impressions go a long way.

' &S & h LIS ghguageReéd §our fhoulders back and arms open
exude confidenceAlways face the participants. Crossing your arms, hunching
your back, and turning away from participarmsn either indicate #ack of
confidenceor a lack of interest.

9 Use Some Gesturesloving your hands while you speak can help to
reinforce your messag However, too many can be distracting.

1 Maintain Eye Contactvake sure the training space is set up so you can see
and maintain eye contact with everyone. Scanning the room with your eyes
throughout the training/presentation ensures that everyone feelduded.

9 Avoid a Monotonous dice. Speakingn the same volume, pitch or speed
can lull the audience to sleep. Vary your voice by speaking faster, slower, louder,
softer, or changing the pitch throughout your presentation.

Keep it Bort! Our brains can only take in new information for so long.
Break Longer presentations up with iussbns and Ativities. Even
stopping and allowing for a2 minute partner discussion about a specific
gueston relating to the presentationan help keep paicipants engaged.

9 Consider the Sensesllowparticipants to hear the new informatioand see

it through diagrams, pictures, real objects, etc
9 Consider the Culturewe know that some tones, gestures and actions might

be appropriate in one context butat another. Find out about the culture of the

participants and be respectful of local customs.
9 Practice, Practice, Practic&he more comfortable you are with the

material, the less nervous you may be, and the more you can engage and

connect with the partipants.

= =

information during your video lesson? How will you do it? How will you keep

g Video lesson challengawill you be responsible for presenting any new
the participantsengaged during your presentation?

18



Chapter 5: Training to Engageracilitating Practice
& Application

One way to keep participants engagiedo facilitate opportunities for pretice during
training sessions.

What are some examplesdf S| Ny Ay 3 | OGAQGAGASE i

s seen or used that allow students to practice neskills and/or
ﬁ apply new knowledge? What learning outcomes where they
addressing? What senses were they appealing to?

/' aS {{ddzReY aad .Sy2AQa 9y3IftAakK [Saa

Ms. Benois teaching a new English vocabulary list. She writes the list of vocabula
words on the board with the Lao translation next to each word. She tells the stude
to study the words and leaves the room. The students copy down the words. Som
recite the wads again and again, and some get bored and begin to chat and play.
next day she gives them a test on the words. Most students pass so she is happy
the lesson. Many months later, the animal vocabulary appears in a reading passa
butnoneofthed 1 dzZRSy ia NBO23y Al SR (GKS 62NRa

What went wrong?

Not only did Ms. Bendail to use the senses to present the new information, she also
RARY QUG FI OAtAGIGS teyhatthédtaBedts prefcticdd Oithod A G A S

a
LIN} OGAOS:E ¢S OFyQiu YIS GKAy3aa aaidAaolé Ay

2
2 d
Some common training mistakes:
1 Assuming that presenting the information and asking participants to
memorize it will lead to longerm learning and understanding
1 Failing to observe and give individual feedback while participants are
practicing
1 Not adequately explaining or facilitatiragn activity that allowsll
participants to practice and make the nemformation meaningful to
them.

19



@ Practice

Brainstorm learning activities that will allow students to practice the learning outcome.
Think of at least one activity that appeals to kaense.

Learning Outcome Ways topracticeit.

s 1
L () 2
Students will know the

meanings of English animal =~
vocabulary and be able to - @
recognize and use the wordg 7
in sentences. 8

6? Adapt & Apply

Now think of one or two learning outcomes from a trainyay lead for your
organization. Record them in the boxes below. Can you adapt and apply any of the
practice activities from the English lesson to your learning outcomes? Discuss and
record your idea below.

Learning Outcome Ways topracticeit.

&>

B

20



Learning Outcome Ways topracticeit.

&>

-

Video lesson challeng&Vhat practice activities will youse during your
video lesson? Do they connect to the learning outcome? How will you ensure
that everyonehas a chance to practice?

21



Chapter 6 Assessing Learning

Why do we assess learning?
1 To make sure that participants meet the learning objectives and the training

goal.

1 To measure how successful the training is.
1 To know how to improve the training so that participants can meet the goal.
1 To identify needs and topics for potential follayp trainings.

When canwe assess learning?

Beginning During End Beyond(well
of a training a training of a training after) a training
Purpose Purpose Purpose Purpose
V Measure V Trainers know |V Organizations |V Organizations
LJ- NI A OA what additional and trainers and trainers
prior knowledge feedback and know if they know if
andskills support to give were successful participants
participants (Did have applied
V Identify the gap participants knowledge and
between what |V Participants meet the skills to their
the participants know what they training goal?) real lives and
know and can still need to changed any
do, and what learn in order to] V Participants behaviors
they need to meet the know if they V Organizations
know and do by training goal. were successful know if the
the end of the training has
training contributed to
project or

program goals

Assessments should always measure the learning objectives.
TheSMAREr the learning objective,

the easier it is to measure.
(For more information on writingMARTgoals and objectives,
refer theTEAMCurriculum and Training Design.)

22




Assessments giveduring a training are often calle@ngoing Assessment©ngoing
Assessments are the most valualing a trainer can dm orderto determinewhere

the participants are at in the learning process, and how much or little support they need
in order to meet the learning objectives before the training ends.

Manyd LINJF O A OS¢ | Oiskd@rnigairty Assedsmgntst Anyaaztiviiy Bat
allows participants to practice the newly learned skill or apply the newly learned
knowledge can be used as an ©mg Assessment. Of course, trainers need to observe
participants doing the activities and provide fdxatk in order for these activities to be
considered Assessments.

Video lesson challengduring your video lesson, what learning activity
could you use that could also be used aDagoing Assessment?

23



Chapter 7 GivingFeedback & Ongoing Support
(during and after a training)

Feedbacks information about a process, performance or product that can
inform future improvements on the process, performance or product.

Giving participants feedback and support is essenti@rtsuring that participants meet
the learning outcomes. The best time to give feedback is while or after participants are
practicing what they have learned, so they have time to apply suggestions to improve
their outcome.ldeally, feedback is ongoing andntinuous throughout the learning
process, until the objectives are met.

There are many different types of feedback:
1 Feedback iverbalandwritten form
f Feedback thatis it NJ I f (dulfifigYr8diice) andelayed
(immediately after practice)
9 Feedback givehy trainers/supervisorsand giverby peers/other
participants

In your experience, in what situations are each of these types of
feedback most useful and meaningful?

verbal feedback written feedback

G NS | f fedldadcksS ¢ delayedfeedback

24



given by trainers/supervisors | given by peers/other participants

Strategies for Giving Effective and Meaningfuddélback

V Use positive reinforcementt S2 L) S R2y Qi 2dzad ySSR (2 |
doingwrong, they need to know what they are doimight, so they can keep
R2AY3 A0® YYy26Ay3d gKIG &82dz R2y Qi ySSR (2
you do need to fix. When you see a participant doing somethgiyg, tell them!
l YR R2 Yy Qooddadzd le sgetifieThis makes it more authenti®lus,
when you recognize someone for a job well done in front of other participants,
you can use their work as an example to guide otldre might be struggling
in a similar direction.

Example:Asewingtrd Y SNJ aF @& G2 | LI NIAOAL
(KS YFIGSNAFE yAOS FyR GAIKG BHKACL
odzZ 3Sa Ay GKS YFGSNARIf® bAOS 42N

V2KSYy a2YSUOKAY 3 A ayuggestiondvith graige. 0 NB LI )
This strategyelps people feel more comfortahlenore confident, less
defensive, and moreeceptive to suggestionglere are 2 techniques:

1. Kiss + Kick
Kiss = positive observation (something spedifectrainee is doing weéll
Kick= something specifibe traineecan improve (suggestion)

2. Feedback Sandwich
positive observation

suggestion

positive observation

V' Be specificlf something is not right, say exactly (but politeiich part or
componentis wrongL (  @llbe/bad) can it? Then offer asuggestioror

25



solutionfor how to fix itA ¥ K Sk & KIS AT yeRidz adddkiSG a4l 8> aLdQ
F3FAYyET &2dz Y@ §SIHF@S GKS LI NGAOALI yiG FSS8
g2YRSNAYIEE/ 6. td2ddwe AayQd NARIKGIEZ 21,3 yR |

ExampleAl ST OKSNJ G4 NI Ay SNJ &l &laoticed how
clearly you presentethe new informatiorand incorporated/isual aidsYou
know the content really well.think it would help if the participants had
more time to practice during the lessorerRaps cutting the time on the
LINS&aSy A2y gAtft Fftt28 F2N Y2NB

V Empmathize.Put yourselfirii KS LI NZhde©Vetilize h@v you can see
it form their perspective Then, offer a suggestiosolution, or supportif
appropriate.

Example:A proposal writing trainer says to a participamtting a practice
proposala L y 2 i A OSR (K ttsameigfamatioh i@ Bothihi S
W OGAGAGASAQ YR W[ Saazya [SINYyS
because sme of the information can overlap, but what you have written
KSNE aSSYa Y2NB [ LIINBLINAFGS F2NJ
K2g (G2 NBgNRGS GKS [Saazya [SI Ny

V Focus on on®r two suggestionsat a time. WeOl y Qi FAE SOSNEBGKA
onced LiQa (22 20SNBKSt YAYy3IH

V Focus on thduture (notthe past)5 2y Qi RgStf 2y aaKz2dzZ R K
Gg2dzd R KI gSaé¢ o

Examplel CAYlFYyOALFf [ AGSNF O& ¢NI AYySN

complete her weekly budgeéThenext time youbalance your budget, try

recording your expenses at the end of the day instead of waiting until th

end of the week. It might be easier to keep track of everything that way

first, until you feel more comfortable doing it.

V' Focus orthings that will make the participar®&d 2206 SI &A SNJ
Remember Adult Learning Thearadults want practical support that leads to
positive results in their jobs and professions.

Example:A Monitoring and Evaluation Trainer says to a participant work
on creating an excel spreadshedt mighttake less timeaf you select the

entire column and then copy and paste the formula in. Then you only he
G2 R2 A0 2y O0Soé
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V Relate it toyour own experience doing the tds

Example:
T aLY Y& SELISNASYyOS>s Al 61 & KSt[LIFdzA 2
f a2 KSYy L R2 (GKAazX a2YSiAySa Al KStLaA Y

V Ask the trainee to share their input (ideas)

Examplexda L g1 & G KA YYAW(E &Kdz GO 2Rt R 2 dz

F
CSSRol O]l 52y Qia

Don® embarrass the traineerhink aboutvhere andwhenyou
are giving the feedback

5 2 vbe jiidgmentalAvoidd . 2 dz | & f2idk 8¢éNB F2NBSE T d

Don®@exaggerateavoidd | 2 dz | fopd e21d¢ £y S B S NX ¢

5 2 ViMititoo long The sooner, the easier it will be for the trainee
to remember

@ Practice

1. In small groups, create a refgay demonstrating on how NOT to give feedback.
2. Then give a short explanation of whht trainer can do next time so that the
participant has a more positive feedback experience.

peersusing an observation checklist and then providing both verbal and

a Video lesson challengduring the video lessons you will be observing your
written feedbackWhich of the strategies above will you use?
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